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Assessment	
  –	
  what	
  is	
  it?	
  

Assessment	
  in	
  educa>on	
  is	
  best	
  described	
  as	
  
an	
  ac>on	
  “to	
  determine	
  the	
  importance,	
  size,	
  
or	
  value”	
  (of	
  a	
  program,	
  proposal	
  or	
  a	
  course)	
  

	
   	
   	
   	
  Wikipedia	
  

Assessment	
  
the	
  act	
  of	
  making	
  a	
  judgment	
  about	
  something…	
  
[count]	
  	
  
-­‐ The	
  school	
  uses	
  a	
  variety	
  of	
  tests	
  for	
  its	
  annual	
  student	
  
assessments.	
  [=evalua>ons]	
  [noncount].	
  	
  

	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  
	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  Merriam-­‐Webster’s	
  learnerdic>onary.com	
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Brainstorm	
  

•  What	
  assessment	
  concepts	
  do	
  you	
  know?	
  
•  Which	
  tools	
  have	
  you	
  experienced	
  so	
  far?	
  
Think	
  of	
  your	
  learner	
  and	
  teacher	
  experience	
  

•  Which	
  assessment	
  types	
  enhance	
  learning?	
  
Why?	
  

•  Are	
  there	
  any	
  ways	
  of	
  assessment	
  which	
  
enhance	
  teaching?	
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Evalua)on	
  –	
  Defini)on?	
  

hUp://www.merriam-­‐webster.com/dic>onary/evaluate	
  	
  

Evalua>on	
  is	
  the	
  structured	
  interpreta)on	
  …	
  of	
  results.	
  It	
  
looks	
  at	
  original	
  objec>ves,	
  and	
  at	
  what	
  is	
  either	
  predicted	
  
or	
  what	
  was	
  accomplished	
  and	
  how	
  it	
  was	
  accomplished.	
  …	
  
Evalua>on	
  can	
  be	
  forma)ve,	
  that	
  is	
  taking	
  place	
  during	
  the	
  
development	
  of	
  a	
  …	
  project	
  or	
  organiza>on,	
  with	
  the	
  
inten>on	
  of	
  improving	
  the	
  value	
  or	
  effec>veness	
  of	
  …	
  (it).	
  	
  
It	
  can	
  also	
  be	
  summa)ve,	
  drawing	
  lessons	
  from	
  a	
  completed	
  
ac>on	
  or	
  project	
  or	
  an	
  organisa>on	
  at	
  a	
  later	
  point	
  in	
  >me	
  ...	
  

	
   	
   	
   	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  	
  Wikipedia	
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A	
  ‘Culture	
  of	
  Evalua)on’	
  

Informal	
  
Assessment	
  

Self-­‐
Assessment	
  

External	
  
Assessment	
  

Standardised	
  Tests	
  
Empirical	
  basis	
  
	
  

Proficiency	
  
Criterion-­‐	
  
orienta>on	
  
	
  

Comparison	
  
Educa>onal	
  
monitoring	
  
Planning	
  

Individualised	
  
Por\olio	
  
	
  

Proficiency	
  /	
  
achievement	
  
Planning	
  
Processes	
  
	
  

Reflec>on	
  	
  
Self-­‐regula>on	
  
Autonomy	
  

Informal	
  tests	
  
Feedback	
  (peer/teacher)	
  
	
  

Achievement	
  
Curriculum	
  
Norm-­‐	
  /criterion-­‐	
  
orienta>on	
  
	
  

Planning	
  
Diagnosis	
  
School	
  grades	
  

Evalua>on	
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Two	
  worlds	
  

Dlaska	
  &	
  Krekeler,	
  2009	
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Differences	
  between	
  World	
  of	
  Language	
  
Classrooms	
  –	
  World	
  of	
  Tes)ng	
  Ins)tu)ons	
  

Think	
  about…	
  
•  What	
  are	
  the	
  stakes,	
  consequences?	
  
•  Who	
  is	
  involved	
  in	
  the	
  assessment?	
  

•  Development,	
  administra>on,	
  marking	
  
•  Research	
  
•  Repor>ng	
  and	
  interpreta>on	
  

•  How	
  systema>c	
  are	
  assessments,	
  results	
  and	
  
consequences	
  monitored?	
  

•  Who	
  will	
  use	
  the	
  results	
  for	
  which	
  purposes?	
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developing 
curricula 

improving 
schools 

individual 
students 

planning 
teaching 

Assessment	
  Use	
  

•  Use	
  assessment	
  results	
  to	
  inform	
  decisions	
  
about....	
  

Bailey	
  &	
  Brown,	
  1996	
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Assessment	
  Purposes	
  
•  To	
  measure	
  development	
  
•  To	
  diagnose	
  where	
  learners	
  are	
  
•  To	
  measure	
  proficiency	
  
•  To	
  gain	
  feedback	
  on	
  our	
  teaching	
  
•  To	
  give	
  feedback	
  to	
  our	
  learners	
  
•  To	
  report	
  to	
  external	
  bodies	
  for	
  evalua>on,	
  monitoring	
  
•  To	
  cer>fy	
  language	
  proficiency	
  
•  To	
  regulate	
  entrance	
  to	
  programmes	
  (high	
  stakes)	
  
•  To	
  compare	
  learners	
  
•  To	
  maintain	
  standards	
  
•  …	
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diagnostic 

achievement/progress 

placement 

proficiency 

entrance/selection exit/certification 

formative summative 

criterion-referenced norm-referenced 

Assessment	
  Types	
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If	
  we	
  want	
  to	
  make	
  informed	
  and	
  
jus>fiable	
  decisions	
  based	
  on	
  

assessment	
  results,	
  
we	
  need	
  to	
  ensure	
  the	
  quality	
  of	
  the	
  

assessment.	
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Quality	
  of	
  Assessment	
  Results	
  

•  Quality	
  of	
  Instruments	
  
– Quality	
  control?	
  
–  Empirical	
  analysis?	
  

•  Quality	
  of	
  Marking	
  
–  Standardised?	
  
– Marker	
  training	
  and	
  answer	
  keys?	
  
– Quality	
  monitoring?	
  

•  Calcula>ng	
  results	
  
– Add	
  up	
  raw	
  scores?	
  
–  Sta>s>cs?	
  CTT	
  or	
  IRT?	
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Assessment	
  Interpreta)on	
  

•  Interpreta>on	
  I	
  
– Understanding	
  sta>s>cs	
  
– Understanding	
  assessment	
  reports	
  
– Understanding	
  appropriacy	
  of	
  decisions	
  based	
  on	
  
results	
  

•  Interpreta>on	
  II	
  
– Who	
  interprets	
  results?	
  
– Norm-­‐	
  or	
  criterion-­‐referencing?	
  Which	
  criteria?	
  
– Who	
  reports	
  results	
  to	
  whom?	
  
– Which	
  instruc>onal	
  decisions	
  can	
  be	
  based	
  on	
  the	
  
results	
  and	
  interpreta>on?	
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Educa)onal	
  frameworks	
  

•  Frameworks	
  such	
  as	
  curricula,	
  educa>onal	
  
standards	
  or	
  the	
  CEF	
  help	
  interpre>ng	
  
assessment	
  results	
  

•  Frameworks	
  as	
  reference	
  tools	
  for	
  teachers,	
  
self-­‐assessment,	
  external	
  assessment	
  
=>	
  enhancing	
  communica>on	
  with	
  regard	
  to	
  
curricula,	
  teaching	
  goals,	
  assessment	
  criteria	
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Educa)onal	
  frameworks	
  

•  Competency	
  model	
  with	
  levels	
  of	
  proficiency	
  
•  Descrip>on	
  of	
  what	
  learners’	
  abili>es	
  as	
  
posi>ve	
  ‘Can	
  do’	
  statements	
  

•  Framework	
  allows	
  qualita>ve	
  descrip>on	
  of	
  
assessment	
  results	
  (rather	
  than	
  only	
  
numerical	
  scores)	
  –	
  reference	
  criteria	
  



Centre for Applied Linguistics 

CEF	
  and	
  Educa)onal	
  standards:	
  
Levels	
  of	
  Proficiency	
  

 A1     A2         B1             B2             C1              C2 
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ES:	
  Competency	
  Model	
  
Functional communication competencies 

Language Activities Linguistic Competencies 
•  Listening comprehension and  
  audio-visual comprehension 
•  Reading comprehension 
•  Speaking 

- Participation in conversations 
- Coherent speech 

•  Writing  
•  Language mediation 

Vocabulary 
Grammar 
Pronunciation and intonation 
Spelling 

Intercultural competencies 

•  Socio-cultural orientation knowledge 
•  Sensitive approach to cultural diversity 
•  Practical approach to intercultural encounters 
Methodological competencies 
•  Text reception (listening-, audio-visual- and reading comprehension) 
•  Interaction 
•  Text production (speaking and writing) 
•  Learning strategies 
•  Presentation and use of different media 
•  Conscious learning and organisation of learning 
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CEF:	
  Illustra)ve	
  Scale	
  Reading	
  
OVERALL READING COMPREHENSION  

C2  

Can understand and interpret critically virtually all forms of the written language including 
abstract, structurally complex, or highly colloquial literary and non-literary writings. Can 
understand a wide range of long and complex texts, appreciating subtle distinctions of style 
and implicit as well as explicit meaning.  

C1  Can understand in detail lengthy, complex texts, whether or not they relate to his/her own 
area of speciality, provided he/she can reread difficult sections.  

B2  

Can read with a large degree of independence, adapting style and speed of reading to 
different texts and purposes, and using appropriate reference sources selectively. Has a 
broad active reading vocabulary, but may experience some difficulty with low frequency 
idioms.  

B1  Can read straightforward factual texts on subjects related to his/her field and 
interest with a satisfactory level of comprehension.  

A2  

Can understand short, simple texts on familiar matters of a concrete type which consist of 
high frequency everyday or job-related language.  

Can understand short, simple texts containing the highest frequency vocabulary, including 
a proportion of shared international vocabulary items.  

A1  Can understand very short, simple texts a single phrase at a time, picking up familiar 
names, words and basic phrases and rereading as required.  
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CEF	
  as	
  reference	
  framework	
  in	
  Germany	
  

•  Curriculum	
  development	
  
•  Educa>onal	
  standards	
  
•  Reference	
  for	
  external	
  assessment	
  tools	
  
•  Planning	
  teaching	
  
•  Textbooks	
  use	
  CEF	
  as	
  orienta>on	
  
•  Self-­‐assessment	
  
•  European	
  Language	
  Por\olio	
  
=>	
  linking	
  element,	
  reference	
  for	
  evalua>on	
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Good	
  Prac)ce	
  in	
  Assessment	
  I	
  
•  Be	
  fair	
  and	
  transparent	
  
•  Be	
  objec)ve	
  –	
  clear	
  guidelines	
  for	
  marking	
  
•  Use	
  approaches/instruments	
  which	
  are	
  fit	
  for	
  
purpose	
  
–  Types	
  and	
  formats	
  aligned	
  to	
  aims	
  and	
  purposes	
  
–  Familiarity:	
  Prepara>on	
  
–  Right	
  level	
  

•  Use	
  reliable	
  and	
  valid	
  approaches/instruments	
  
–  Construct	
  
–  Instruc>ons	
  
– Marking	
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Good	
  Prac)ce	
  in	
  Assessment	
  II	
  

•  Do	
  assessment	
  regularly	
  and	
  systema)cally	
  
•  AUend	
  training	
  to	
  produce	
  appropriate	
  tasks	
  
•  Evaluate	
  the	
  quality	
  of	
  an	
  external	
  instrument	
  
(fitness	
  for	
  purpose,	
  look	
  at	
  research)	
  

•  Think	
  of	
  how	
  to	
  interpret	
  and	
  use	
  the	
  assessment	
  
	
   	
   	
   	
   	
  Source:	
  Ainslee	
  (2004)	
  

•  See	
  also	
  e.g.	
  EALTA	
  Guidelines	
  for	
  good	
  prac>ce	
  –	
  
pdf	
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Two	
  worlds	
  –	
  many	
  aims	
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external	
   classroom	
  
Test	
  alignment	
  to	
  
classroom,	
  curriculum	
  
Pilot	
  and	
  calibra>on	
  
	
  
Assessees	
  -­‐	
  assessor	
   	
  

	
  
Development	
  
	
  

Not	
  necessarily,	
  can	
  
be	
  theory-­‐based	
  

Alignment	
  to	
  classroom,	
  
curriculum	
  and	
  theory	
  

yes	
   No	
  	
  (but	
  there	
  are	
  ways	
  to	
  
do	
  it!)	
  

Large	
  scale,	
  
sample,	
  unknown	
   Small	
  scale,	
  known	
  

World	
  of	
  Language	
  Classroom	
  	
  
	
  	
  	
  	
  	
  	
  –	
  World	
  of	
  Tes)ng	
  Ins)tu)ons:	
  
Different	
  principles	
  apply	
  

Central,	
  standardised,	
  
trained	
  item	
  writers	
  

Decentral,	
  not	
  standardised,	
  
teachers	
  (but	
  training	
  
available!)	
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external	
   classroom	
  
Purpose	
  

Consequences	
  

Basis	
  of	
  
measurement	
  

Aims	
  

Proficiency	
  	
   Performance,	
  achievement,	
  
development,	
  learning	
  

High-­‐stakes	
  (some>mes	
  
low-­‐stakes)	
  

Low-­‐stakes	
  (some>mes	
  
high-­‐stakes)	
  

One	
  test	
   Several	
  tests,	
  
assessment	
  points	
  

Cer>ficate,	
  educa>onal	
  
monitoring	
  

Enhancing	
  learning,	
  teaching,	
  
gain	
  school	
  grades	
  

World	
  of	
  Language	
  Classroom	
  	
  
	
  	
  	
  	
  	
  	
  –	
  World	
  of	
  Tes)ng	
  Ins)tu)ons:	
  
Different	
  principles	
  apply	
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Tasks	
  for	
  Teaching	
  and	
  Tasks	
  for	
  Tes)ng	
  
Different	
  aims	
  and	
  principles	
  

Tasks	
  for	
  Learning	
   Tasks	
  for	
  Tes)ng	
  

Focus	
  on	
  processes	
   Focus	
  on	
  products	
  
Coopera>ve	
  learning	
   Individual	
  performance	
  
Interac>on	
  between	
  learners	
  
and	
  teacher-­‐learner(s),	
  
individualised	
  or	
  coopera>ve	
  	
  

Standardised	
  condi>ons	
  

Errors	
  as	
  possibili>es	
  for	
  
learning	
  

Avoidance	
  of	
  errors	
  

Complex	
  tasks,	
  allowing	
  for	
  
diverse	
  ways	
  of	
  solving	
  them,	
  	
  
subjec>vely	
  scored	
  

Tasks	
  focusing	
  on	
  rather	
  
specific	
  (sub-­‐)skills	
  with	
  
unambiguous	
  solu>ons,	
  
objec>vely	
  scored	
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Teaching	
  and	
  Tes)ng	
  

•  How	
  do	
  tests	
  affect	
  teaching	
  and	
  learning?	
  
	
  =>	
  teaching	
  to	
  the	
  test	
  –	
  what	
  effects	
  can	
  it	
  have?	
  	
  

•  In	
  which	
  context	
  will	
  it	
  be	
   ,	
  i.e.	
  enhance	
  
learning	
  and	
  teaching?	
  

•  Should	
  this	
  be	
  the	
  purpose	
  of	
  a	
  “good”	
  test?	
  

	
  

washback 
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Overview	
  

•  Basic	
  concepts	
  
•  Assessment	
  purposes,	
  use	
  and	
  interpreta>on	
  
•  Educa>onal	
  frameworks	
  and	
  reference	
  criteria	
  
•  Principles	
  of	
  ‘good’	
  assessment	
  prac>ce	
  
•  Assessment	
  tools	
  and	
  approaches	
  
•  Designing	
  assessment	
  in	
  line	
  with	
  ‘good	
  
principles’	
  for	
  the	
  language	
  classroom	
  

•  Integra>ng	
  teaching,	
  assessment	
  and	
  evalua>on	
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Assessment	
  tools	
  

•  Tests	
  
•  Por\olios	
  
•  Feedback	
  	
  
(wriUen	
  or	
  oral)	
  

•  Role	
  plays	
  
•  Projects	
  
•  (Drama)	
  performances	
  

•  Presenta>ons	
  
•  Interviews	
  
•  Ques>onnaires	
  
•  Exams	
  
•  Student	
  
observa>ons	
  

•  ….	
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Assessment	
  approaches	
  
•  Paper-­‐pencil	
  
•  Computer-­‐based	
  
•  Performance	
  

•  Process	
  /	
  product	
  
•  Direct	
  /	
  indirect	
  ...	
  	
  

•  Self-­‐assessment	
  
•  Peer	
  assessment	
  
•  Teacher	
  assessment	
  
•  External	
  assessment	
  

•  Individual	
  
•  Group	
  
•  Interac>ve	
  
•  Dynamic	
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Assessing	
  language	
  skills	
  
•  Four	
  skills	
  –	
  what	
  about	
  media>on	
  or	
  intercultural	
  
communica>on?	
  (e.g.	
  Paran	
  &	
  Sercu,	
  2010)	
  

•  Enabling	
  skills	
  like	
  grammar,	
  vocabulary,	
  orthography?	
  
•  Separate	
  or	
  integrated?	
  Reflec>on	
  of	
  ‘real	
  world’	
  
tasks?	
  

•  Feasible	
  approaches	
  for	
  the	
  different	
  skills?	
  
Direct	
  or	
  indirect?	
  

⇒ See	
  the	
  Cambridge	
  Assessment	
  Series	
  for	
  a	
  helpful	
  first	
  
overview	
  	
  

⇒ See	
  the	
  Into	
  Europe	
  Materials	
  for	
  excellent	
  test	
  
samples	
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Learning	
  outcomes	
  –	
  beyond	
  
assessing	
  language	
  skills	
  
•  (Intercultural)	
  Communica>ng	
  
•  Designing,	
  crea>ng,	
  performing	
  
•  Demonstra>ng	
  knowledge	
  and	
  understanding	
  
•  Accessing	
  and	
  managing	
  informa>on	
  
•  Managing	
  and	
  developing	
  oneself	
  
•  Performing	
  procedures	
  and	
  demonstra>ng	
  techniques	
  
•  Solving	
  problems	
  and	
  developing	
  plans	
  
•  Thinking	
  cri>cally	
  and	
  making	
  judgements	
  
=>	
  See	
  e.g.	
  OCSLD	
  for	
  an	
  overview	
  of	
  suitable	
  methods	
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Overview	
  

•  Basic	
  concepts	
  
•  Assessment	
  purposes,	
  use	
  and	
  interpreta>on	
  
•  Educa>onal	
  frameworks	
  and	
  reference	
  criteria	
  
•  Principles	
  of	
  ‘good’	
  assessment	
  prac>ce	
  
•  Assessment	
  tools	
  and	
  approaches	
  
•  Designing	
  assessment	
  in	
  line	
  with	
  ‘good	
  
principles’	
  for	
  the	
  language	
  classroom	
  

•  Integra>ng	
  teaching,	
  assessment	
  and	
  evalua>on	
  



Centre for Applied Linguistics 

Perceived	
  need	
  for	
  assessment	
   Needs	
  analysis	
  
Purpose,	
  use?	
  

Planning	
  phase	
   Approach,	
  resources,	
  
prac>cability?	
  

Design	
  phase	
   Construct,	
  content,	
  
specifica>ons,	
  characterisa>on	
  	
  

Development	
  phase	
   Training,	
  feedback	
  loops,	
  materials	
  
evalua>on,	
  specs	
  review	
  

Pilo>ng	
  phase	
   Trialling,	
  analysis,	
  evalua>on,	
  
review,	
  materials	
  revision	
  

Opera>onal	
  phase	
   Live	
  assessment,	
  administra>on,	
  
marking,	
  repor>ng,	
  interpreta>on	
  

Monitoring	
  phase	
   Washback,	
  impact	
  studies,	
  
evalua>on,	
  review	
  

Cyclical	
  Model	
  of	
  development	
  process	
  (Milanovic,	
  2002)	
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Classroom	
  assessment	
  
•  Who	
  would	
  be	
  responsible	
  for	
  which	
  aspects?	
  
•  Which	
  phases	
  would	
  be	
  considered?	
  
•  How	
  could	
  you	
  as	
  teacher	
  ensure	
  validity,	
  reliability,	
  
fairness,	
  objec>vity,	
  appropriate	
  use	
  and	
  
interpreta>on,	
  and	
  posi>ve	
  washback?	
  

=>	
  Helpful	
  resources:	
  	
  
e.g.	
  Black	
  et	
  al.	
  (2003),	
  Brooks	
  (2002),	
  Dlaska	
  &	
  
Krekeler	
  (2009),	
  Fulcher	
  &	
  Davidson	
  (2007),	
  Hase	
  &	
  
Timperley	
  (2007),	
  Hase	
  (2012),	
  Hughes	
  (2002,	
  2nd	
  
ed.),	
  Stobbart	
  &	
  Gipps	
  (1987,	
  3rd	
  ed.),	
  etc.	
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Bear	
  in	
  mind	
  
•  Importance	
  of	
  teamwork:	
  collaborate	
  with	
  	
  
colleagues	
  (across	
  schools)	
  when	
  designing,	
  developing,	
  
pilo>ng	
  or	
  marking	
  assessment	
  

•  Importance	
  of	
  a	
  construct:	
  define	
  what	
  it	
  is	
  you	
  want	
  to	
  
assess;	
  specify	
  (=	
  describe,	
  jus>fy)	
  your	
  tools	
  

•  Importance	
  of	
  planning	
  for	
  intended	
  impact	
  and	
  posi)ve	
  
washback;	
  an>cipa>ng	
  poten>al	
  unintended	
  effects	
  

•  Importance	
  of	
  pilo)ng,	
  also	
  in	
  the	
  classroom:	
  	
  
e.g.	
  ask	
  colleagues,	
  other	
  schools;	
  collect	
  data	
  over	
  the	
  
years;	
  do	
  simple	
  sta>s>cal	
  analyses	
  with	
  excel	
  

•  Importance	
  of	
  ‘research’:	
  discuss	
  assessment,	
  criteria	
  
with	
  your	
  students:	
  how	
  students	
  perceive	
  it,	
  and	
  how	
  
students	
  solved	
  your	
  tasks	
  (insight	
  into	
  validity);	
  
systema>cally	
  monitor	
  and	
  revise	
  your	
  instruments	
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Overview	
  

•  Basic	
  concepts	
  
•  Assessment	
  purposes,	
  use	
  and	
  interpreta>on	
  
•  Educa>onal	
  frameworks	
  and	
  reference	
  criteria	
  
•  Principles	
  of	
  ‘good’	
  assessment	
  prac>ce	
  
•  Assessment	
  tools	
  and	
  approaches	
  
•  Designing	
  assessment	
  in	
  line	
  with	
  ‘good	
  
principles’	
  for	
  the	
  language	
  classroom	
  

•  Integra)ng	
  teaching,	
  assessment	
  and	
  evalua)on	
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Teaching	
  –	
  Assessment	
  –	
  Evalua)on	
  

•  Objec>ves	
  –	
  curriculum,	
  educa>onal	
  standards	
  
•  Teaching	
  –	
  methods,	
  materials,	
  goals	
  
•  Learning	
  –	
  processes	
  and	
  outcomes	
  
•  Assessment	
  –	
  purpose,	
  formats,	
  approaches	
  

–  forma>ve;	
  summa>ve	
  
–  achievement;	
  progress;	
  proficiency	
  
–  feedback	
  on	
  teaching	
  effec>veness,	
  learning	
  progress	
  

•  Evalua>on	
  of	
  teaching	
  effec>veness:	
  
Different	
  purposes,	
  approaches,	
  formats	
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Evalua)ve	
  Cycle	
  
Curriculum	
  

goals,	
  content,	
  
approaches,	
  etc.	
  

Teaching:	
  lesson	
  plans,	
  
materials,	
  content,	
  

methods,	
  etc.	
  

Assessment	
  of	
  learner	
  
progress	
  –	
  ongoing,	
  

forma>ve	
  

Review	
  
teaching	
  

approaches	
  

Assessment	
  of	
  
outcomes,	
  summa>ve	
  

	
  

Evalua>on	
  of	
  
course	
  

effec>veness	
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Thank	
  you	
  for	
  your	
  aZen)on!	
  

Dr.	
  Claudia	
  Harsch	
  	
  
Associate	
  Professor	
  

The	
  Centre	
  for	
  Applied	
  Linguis>cs	
  
University	
  of	
  Warwick	
  

Coventry	
  CV4	
  7AL	
  
	
  Tel.	
  024765	
  75912	
  

C.Harsch@warwick.ac.uk	
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Recommenda)ons	
  
	
  
The	
  following	
  books	
  are	
  recommended	
  for	
  assessing	
  different	
  	
  
language	
  skills:	
  

Alderson,	
  J.C.	
  (2000):	
  Assessing	
  Reading.	
  Cambridge:	
  CUP.	
  
Buck,	
  G.	
  (2001):	
  Assessing	
  Listening.	
  Cambridge:	
  CUP.	
  
Luoma,	
  S.	
  (2005):	
  Assessing	
  Speaking.	
  Cambridge:	
  CUP.	
  
Weigle,	
  S.C.	
  (2001):	
  Assessing	
  Wri;ng.	
  Cambridge:	
  CUP.	
  
	
  	
  
The	
  following	
  prac)cal	
  resources	
  are	
  highly	
  recommended:	
  
hUp://www.brookes.ac.uk/services/ocsd/2_learntch/briefing_papers/
methods_assessment.pdf	
  	
  

hUp://www.lancs.ac.uk/fass/projects/examreform/Pages/Projects.html	
  
Here,	
  you	
  find	
  calibrated	
  examples	
  of	
  language	
  tests	
  for	
  reading,	
  use	
  of	
  English,	
  
listening,	
  speaking	
  and	
  wri>ng,	
  together	
  with	
  helpful	
  discussions	
  of	
  assessment	
  
issues.	
  The	
  four	
  book	
  volumes	
  are	
  available	
  as	
  pdf	
  online:	
  

hUp://www.lancs.ac.uk/fass/projects/examreform/Pages/Exams.html	
  
	
  	
  
URLs	
  of	
  assessment	
  associa)ons:	
  
ALTE:	
  hUp://www.alte.org/	
  	
  
EALTA:	
  hUp://www.ealta.eu.org/;	
  hUp://www.ealta.eu.org/guidelines.htm	
  	
  


